
 

1 

Pupil premium strategy statement 

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending 
of pupil premium had within our school.  

School overview 

Detail Data 

School name Ossett Southdale CE Junior School  

Number of pupils in school  336 

Proportion (%) of pupil premium eligible pupils 62 children (18%) 

Academic year/years that our current pupil premium strategy plan covers (3 year plans 
are recommended) 

September 2025 – July 2028 

Date this statement was published November 2025 

Date on which it will be reviewed Termly reviews 

Statement authorised by Kerry Partington 

Pupil premium lead Kerry Partington 

Governor lead Tim Carr 
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Funding overview 2025 - 2026 

Detail Amount 

Pupil premium funding allocation this academic year 
£76, 450  

Pupil premium funding carried forward from previous years  
£0 

Recovery premium funding allocation this academic year 
£ 0 

Pupil premium funding carried forward from previous years (enter £0 if not applicable) 
£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state the amount available to 
your school this academic year 

 

£76,450 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Southdale, we are committed to ensuring that every pupil, regardless of background or circumstance, is supported to achieve well and 
make strong progress across the curriculum. Our pupil premium strategy is designed to remove barriers to learning for disadvantaged 
pupils so that they can fulfil their potential, including those who enter school as higher attainers. 

High-quality teaching underpins our whole-school approach. Evidence shows this has the greatest impact on improving outcomes for 
disadvantaged pupils, while also strengthening learning for all pupils. The intended outcomes of this strategy reflect our aim to secure 
sustained attainment for non-disadvantaged pupils alongside accelerated progress for those who are disadvantaged. 

Our strategy is informed by careful analysis of pupil data and ongoing assessment, allowing us to identify both shared barriers and indi-
vidual needs. We avoid assumptions about disadvantage and instead use diagnostic approaches to target support effectively. The strate-
gies we employ work together to raise attainment, with a strong emphasis on ensuring that disadvantaged pupils are appropriately chal-
lenged and supported to succeed. 

The following section outlines the main barriers to learning that we have identified for disadvantaged pupils at Southdale. 

 

Challenge number Detail of challenge  

1 Assessments, and scrutiny of pupils’ books, indicate some inconsistency in the quality and impact of 
feedback. In some lessons, entry points do not consistently meet the needs of the most vulnerable 
learners, limiting their access to learning from the outset. As a result, disadvantaged pupils do not 
always receive the precise, timely and actionable feedback they need to understand how to improve 
their learning and make sustained progress. Ensuring that all teachers plan accessible entry points and 
prioritise high-quality feedback for the most vulnerable pupils remains a  challenge. 

2 Assessments, observations, and discussions with pupils suggest disadvantaged pupils generally have 
greater difficulties with reading than their peers.  
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Phonics and reading fluency is an absolute priority as we know how crucial reading is for pupils to 
ensure that they access a broad curriculum. Some children need small group or 1:1 tuition, so that they 
can catch up quickly. Tuition and catch up is a number one priority for these pupils so that they can 
access a full curriculum. The books that children read must match the current level of skill in terms of 
phonemic awareness and their knowledge of letter sounds and graphemes. We also know that 
disadvantaged children do not always have the same access to books which is a barrier to creating a 
love of reading.  

3 Assessments, observations and discussions with pupils indicate that disadvantaged pupils generally 
experience greater difficulty with writing than their peers. In particular, weaknesses in handwriting 
fluency, sentence composition and spelling, alongside a more limited vocabulary, restrict their ability to 
express ideas clearly and effectively. Gaps in vocabulary knowledge reduce pupils’ confidence, affect 
the quality of their written work, and limit progress in subjects that require precise language and 
extended writing across the curriculum. 

4 Assessments, observations and discussions with pupils indicate that disadvantaged pupils experience 
greater difficulty in mathematics than their peers. In particular, insecure number sense and a lack of 
automaticity with key facts and procedures hinder fluency and confidence. These gaps make it harder 
for pupils to apply mathematical knowledge efficiently, solve problems, and keep pace with age-related 
expectations across the mathematics curriculum 

5 Assessments, observations and discussions with pupils indicate that some disadvantaged pupils have 
limited life experiences and greater difficulty navigating social situations compared with their peers. 
These factors can affect pupils’ confidence, communication skills and readiness to learn, as well as their 
ability to engage fully in classroom activities and wider school life. As a result, pupils may require 
additional support to develop positive relationships, self-regulation and social understanding. 

6 School attendance data shows that disadvantaged pupils attend less well than their peers. Lower 
attendance and higher levels of persistent absence reduce pupils’ access to high-quality teaching and 
learning opportunities, which in turn negatively impacts progress, attainment and engagement across 
the curriculum. Improving attendance for disadvantaged pupils is therefore a key priority in securing 
better outcomes. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have 

been achieved. Statements will be RAG rated at the end of every academic year with a review of the outcomes for disadvantaged pupils. 

Yellow highlights refer to actions that have been started and are continuing to develop for the 2025-2026 academic year. 

Intended outcome Success criteria 

Disadvantaged pupils consistently 
access learning from the start of 
lessons and make sustained 
progress because they receive 
high-quality, prioritised feedback 
that they understand, act upon, and 
use to improve the quality of their 
work, narrowing gaps with their 
peers over time. 

• Book scrutiny, lesson observations and pupil voice show that disadvantaged pupils con-
sistently receive timely, precise and actionable feedback that clearly identifies next steps 
and supports improvement in learning, particularly in writing. 

• Lesson entry points are routinely well-matched to the needs of the most vulnerable pu-
pils, enabling disadvantaged pupils to access learning independently and confidently from 
the start of lessons. 

•  Disadvantaged pupils can clearly articulate how feedback helps them improve, including 
what they need to do next and how to apply it in subsequent learning. 

•  Teachers consistently prioritise feedback for disadvantaged pupils, with evidence in 
books that feedback is acted upon and leads to improved quality of work over time. 

• Gaps in progress between disadvantaged pupils and their peers reduce over time, as evi-
denced through assessment outcomes, book scrutiny and internal tracking. 

• Staff demonstrate a shared understanding of effective feedback, including what high-
quality feedback looks like in books and how it supports vulnerable learners’ progress. 

Disadvantaged pupils develop 

secure phonics knowledge and 

reading fluency quickly, enabling 

them to access the full curriculum 

confidently and make sustained 

progress in line with their peers. 

Pupils will be offered an array of 

books to embed a love of reading 

•  Assessment information shows improved phonics knowledge, reading accuracy and flu-
ency for disadvantaged pupils, with a growing proportion reaching age-related expecta-
tions over time. 

•  Disadvantaged pupils who are behind in reading receive timely, targeted small-group or 
1:1 tuition, which is sharply focused on identified gaps in phonemic awareness, graph-
eme knowledge and fluency. 

• Books matched to pupils’ current phonics and reading ability are used consistently, en-
suring disadvantaged pupils practise reading using texts that align precisely with their in-
structional level. 
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• Reading progress for disadvantaged pupils accelerates, as evidenced through phonics 
assessments, fluency checks, reading records and book scrutiny. 

• Disadvantaged pupils can access learning across the wider curriculum more confidently, 
with reduced reliance on adult support due to improved reading skills. 

• Staff demonstrate a consistent and shared understanding of effective phonics and read-
ing instruction, including the importance of book matching and rapid catch-up for disad-
vantaged pupils. 

• Teachers are influencers of reading and pupils develop a love of reading. 

 

Disadvantaged pupils write with 
greater fluency, accuracy and 
confidence, using a wider and 
more precise vocabulary to 
express ideas clearly and make 
sustained progress across the 
curriculum, narrowing gaps with 
their peers. 

• Assessment information and book scrutiny show improved writing outcomes for disadvan-
taged pupils, with clear progress in handwriting fluency, sentence structure, spelling ac-
curacy and vocabulary use. 

• Disadvantaged pupils write with increasing fluency and confidence, enabling them to sus-
tain sentences and extended pieces of writing across a range of curriculum subjects. 

• Explicit teaching and practice of vocabulary are evident across the curriculum, with disad-
vantaged pupils accurately using ambitious and subject-specific vocabulary in their writ-
ten work. 

• Gaps in writing attainment between disadvantaged pupils and their peers reduce over 
time, as shown through internal tracking, moderation and end-of-unit assessments. 

• Disadvantaged pupils can articulate strategies that help them improve their writing, in-
cluding how to improve spelling, sentence construction and vocabulary choices. 

• Staff demonstrate a shared and consistent approach to writing instruction, including 
handwriting, sentence-level work and vocabulary development, with clear evidence of im-
pact in pupils’ books. 

Disadvantaged pupils develop 
secure number sense and fluency, 
enabling them to apply 
mathematical knowledge 
confidently, solve problems 
effectively, and make sustained 

• Assessment information shows improved number sense and mathematical fluency for 
disadvantaged pupils, including increased accuracy and automaticity with key facts and 
procedures. 

• Disadvantaged pupils demonstrate greater confidence and efficiency in applying mathe-
matical knowledge, enabling them to keep pace with age-related expectations during les-
sons. 
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progress in line with their peers 
across the mathematics curriculum. 

• Regular opportunities for practice and retrieval are evident, supporting disadvantaged pu-
pils to secure foundational knowledge and reduce cognitive load. 

• Disadvantaged pupils can apply their mathematical understanding to problem-solving 
tasks, using appropriate strategies and mathematical language with increasing independ-
ence. 

• Gaps in attainment and progress between disadvantaged pupils and their peers reduce 
over time, as evidenced through internal tracking, assessments and work in books. 

•  Staff demonstrate a shared understanding of effective mathematics pedagogy, particu-
larly in developing number sense, fluency and automaticity, with consistent implementa-
tion across classes. 

Disadvantaged pupils develop 
stronger social skills, self-regulation 
and confidence, enabling them to 
engage fully in learning, build 
positive relationships, and 
participate actively in school life. 

• Disadvantaged pupils demonstrate improved confidence and communication skills, en-
gaging more fully in classroom activities and wider school life. 

• Targeted support and interventions for social, emotional and behavioural development 
are evident, helping disadvantaged pupils develop self-regulation, positive relationships 
and social understanding. 

• Staff consistently model and teach strategies for navigating social situations, ensuring 
disadvantaged pupils know how to respond appropriately and confidently in a range of 
contexts through our personal development programme.  

• Disadvantaged pupils can articulate how they manage their emotions and interact posi-
tively with peers, showing increased independence in social situations. 

• Participation and engagement in learning and extracurricular activities increase, particu-
larly for disadvantaged pupils who previously faced barriers. 

• Staff demonstrate a shared understanding of effective approaches to social and emo-
tional development, with interventions and classroom practice consistently supporting vul-
nerable pupils’ growth. 

 

Disadvantaged pupils attend school 
more regularly, maximising access 
to high-quality teaching, increasing 

• Attendance and persistent absence data show improvement for disadvantaged pupils, 
with gaps between disadvantaged pupils and their peers narrowing over time. 

• Disadvantaged pupils consistently attend school and lessons on time, maximising access 
to high-quality teaching and learning opportunities. 
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engagement, and making sustained 
progress across the curriculum 

• Targeted interventions and support for improving attendance are evident, including effec-
tive monitoring, follow-up with families, and strategies to address barriers to regular at-
tendance. 

•  Disadvantaged pupils demonstrate increased engagement and participation in lessons 
and wider school activities, linked to improved attendance. 

• Staff consistently implement a whole-school approach to attendance, ensuring disadvan-
taged pupils are prioritised and supported to attend regularly. 

•  Improvements in attendance contribute to better academic progress and attainment for 
disadvantaged pupils, as shown through assessment tracking and teacher observations 

 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges 

listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £50, 857 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Appoint a lead practitioner to model 
highly effective teaching, provide 
in-class coaching, and deliver targeted 
professional development to ensure 
consistent high-quality pedagogy 
across the school, with a focus on 

EEF evidence on high-quality professional development 
and coaching shows that sustained, subject-specific, in-class 
support improves teaching quality, which has a direct impact on 
pupil outcomes, particularly for disadvantaged learners. Lead 
practitioners can support the consistent implementation of 
evidence-informed strategies such as feedback, structured 

1, 2, 3, 4 
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strategies that accelerate progress for 
disadvantaged pupils. 

literacy, maths fluency practice, and scaffolding, helping to 
narrow attainment gaps. (See EEF Teaching and Learning 
Toolkit Teacher Professional Development and Feedback 
guidance.) 

Implement a whole-school, 
structured pedagogy framework led 
by a lead practitioner that incorporates 
the Seven Core Steps of learning: 
(Step 1), attention signals and high 
expectations (Step 2), structured 
lessons with scaffolding and explicit 
vocabulary (Step 3), metacognitive 
talk, oracy, and structured discussion 
(Step 4), hinge questions, co-
constructed success criteria, and 
timely feedback (Step 5), retrieval 
practice and linking new/prior learning 
(Step 6), and mentoring leaders 
across the school and district (Step 7). 

Behaviour Interventions  EEF (+4 months): consistent routines, 
positive reinforcement, and clear expectations improve 
engagement. Feedback EEF (+6 months): timely, precise 
feedback moves learning forward. Metacognition & Self-
Regulated Learning EEF (+7 months): teaching pupils to plan, 
monitor, and evaluate learning accelerates progress. Teacher 
Professional Development  EEF: coaching and mentoring, led 
by experienced practitioners, improves teaching quality and 
outcomes for disadvantaged pupils. Oracy / Collaborative 
Learning – EEF: structured talk and discussion enhances 
reasoning and understanding. 

1, 2, 3, 4 

Continue to embed a whole-school 
vocabulary and oracy approach in 
which teachers explicitly teach sub-
ject-specific and incidental vocabu-
lary, embed language instruction 
across the curriculum, foster “word 
consciousness” through etymology 
and morphology, model rich spoken 
language, and provide structured op-
portunities for talk using sentence 
stems, full sentences, and oral re-
hearsal across subjects. 

  

 

Oral Language / Vocabulary EEF (+6 months): Explicit teaching 
of vocabulary and structured oral language improves reading, 
writing, and comprehension outcomes. Metacognition & Self-
Regulated Learning  EEF (+7 months): Oral rehearsal and 
structured discussion develop pupils’ thinking and reasoning 
skills. Collaborative Learning  EEF: Talk-based approaches 
support articulation of ideas, reasoning, and deeper 
understanding. 

1, 2, 3, 4, 5 

Staff training and moderation on high-
quality feedback and success 
criteria ensures consistency across 
year groups. 

Providing feedback is well-evidenced and has a high impact on 
learning outcomes. Effective feedback tends to focus on the 
task, subject and self-regulation strategies: it provides specific 

1, 2, 3, 4 
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information on how to improve.’ EEF teaching and learning 
toolkit (+6 months) 

Deliver structured, explicit teaching 
of writing skills, including regular 
handwriting fluency practice, 
sentence-level work and targeted 
vocabulary instruction, with 
opportunities for pupils to apply these 
skills in extended writing tasks and 
receive actionable feedback. 

EEF evidence indicates that explicit teaching of writing 
strategies, including sentence construction and targeted 
vocabulary development, can improve pupils’ writing quality 
and confidence, particularly when supported by regular guided 
practice and feedback, contributing to stronger progress for 
disadvantaged pupils. (See EEF Teaching and Learning Toolkit 
– Writing & Metacognition and Self-Regulated Learning for 
approaches that support structured skill development and pupil 
reflection.) 

3 

Implement regular, structured 
fluency practice and retrieval 
activities focused on number sense 
and key mathematical facts, combined 
with targeted small-group support 
where misconceptions are addressed 
and strategies modelled. 

The EEF Improving Mathematics in Key Stages 2 and 3 
guidance highlights that frequent practice and retrieval of core 
number facts and procedures supports fluency and frees 
cognitive capacity for problem-solving, contributing to stronger 
mathematical outcomes, especially for pupils who struggle with 
foundational concepts. 

4 

Implement a whole-school 
attendance strategy that includes 
regular attendance monitoring, 
targeted follow-up with families, 
personalised support plans, and 
engagement incentives, with a focus 
on removing barriers to attendance for 
disadvantaged pupils. 

While direct attendance interventions have mixed evidence, the 
EEF guidance highlights that approaches which build strong 
relationships with families, monitor attendance closely, 
and address barriers to participation can improve 
engagement and reduce barriers to learning, particularly for 
disadvantaged pupils. Additionally, parental engagement 
strategies (e.g. consistent communication and collaboration 
with families) can support improved attendance and 
engagement in school life, contributing to better access to 
high-quality teaching and pupil outcomes. (See EEF Teaching 
and Learning Toolkit – Behaviour Interventions and Parental 
Engagement for relevant evidence.) 

6 
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Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £10, 250 

 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Deliver structured, evidence-based 
phonics and fluency interventions 
(including small-group and 1:1 support) 
that target gaps in phonemic 
awareness and decoding, with 
matched reading practice using books 
at pupils’ instructional levels to build 
fluency. 

The EEF Phonics guidance and Reading Comprehension 
recommendations show that systematic phonics instruction and 
carefully matched reading practice improve early reading 
outcomes and fluency, particularly for pupils who are behind, 
and can contribute to up to +5 months’ progress when 
implemented effectively. 

2 

Implement regular, structured 
fluency practice and retrieval 
activities focused on number sense 
and key mathematical facts for  
targeted small-group support where 
misconceptions are addressed and 
strategies modelled. 

The EEF Improving Mathematics in Key Stages 2 and 3 
guidance highlights that frequent practice and retrieval of core 
number facts and procedures supports fluency and frees 
cognitive capacity for problem-solving, contributing to stronger 
mathematical outcomes, especially for pupils who struggle with 
foundational concepts. 

4 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: 15, 347 

 

Activity Evidence that supports this approach Challenge number(s) 
addressed 
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Provide additional support for 
identified families with strategies for 
parenting, behaviour management, 
attendance, trauma, broken families, 
sleep, nutrition, and safeguarding so 
that PP pupils are ready for learning, 
able to access academic work and 
make good or accelerated progress. 

  
‘The average impact of the Parental engagement approaches is 
about an additional four months’ progress over the course of 
a year. There are also higher impacts for pupils with low prior at-
tainment.’ EEF September 2019 

 

5 & 6 

Continue to embed the One Life 
whole-school programme to de-
velop pupils’ personal, social, emo-
tional, and health foundations, includ-
ing wellbeing, resilience, character, 
self-regulation, healthy decision-mak-
ing, and positive relationships, em-
bedded across the curriculum and 
school routines. 

  

 

Social and Emotional Learning (SEL) – EEF (+4 months): 
SEL programmes improve pupils’ skills in managing emotions 
and behaviour, increasing engagement and attainment. Behav-
iour Interventions – EEF (+4 months): Consistent, school-wide 
approaches to behaviour and wellbeing improve the learning en-
vironment and reduce disruptions. Metacognition & Self-Regu-
lated Learning – EEF (+7 months): Equipping pupils with 
self-awareness and regulation strategies strengthens independ-
ent learning and resilience. 

5 

Provide additional social and 
emotional support for PP pupils to 
improve learning behaviours, social 
skills, confidence and independence. 
PP pupils are ready for learning, able 
to access academic work and make 
good or accelerated progress. Support 
with uniform, support with enrichment 
in the curriculum, after schools clubs 
and for children who are isolating. 

 ‘Social and emotional learning can increase positive pupil 
behaviour, mental health and well-being, and academic 
performance.’ EEF September 2019 

5 

Implement structured 
social-emotional learning (SEL) 
sessions for targeted or individuals  
that explicitly teach and build on what 
has already been taught about 
self-regulation, communication and 
relationship skills, reinforced through 

EEF evidence shows that social and emotional learning 
approaches have a positive impact on pupils’ social interaction, 
self-management and attitudes to learning, and can support 
disadvantaged pupils to develop stronger social skills, 
emotional regulation and engagement in school life, with an 
average of +3 months’ additional progress when effectively 
embedded 

5 
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classroom routines and modelling by 
staff. 

 

Total budgeted cost: £ 76, 454 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2022 to 2023 academic year.  

Number of Pupil Premium children = 16 of which 25% were SEND 

Outcomes from Teacher Assessment  EXS GDS 

Reading 60% 10% 

Writing 70% 10% 

Maths 70% 10% 

Combined  60% 0% 

 

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 academic year 

Number of Pupil Premium children = 13 of which 31% were SEND 

 

Outcomes from Teacher Assessment  EXS GDS 

Reading 69% 8% 
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Writing 69% 8% 

Maths 77% 23% 

Combined  62% 8% 

 

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year 

Number of Pupil Premium children =  9 of which 56% were SEND 

 

Outcomes from Teacher Assessment  EXS GDS 

Reading 67% 56% 

Writing 67% 22% 

Maths 71% 33% 

Combined  67% 22% 

 

 


